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TRITF OY: D

Learning area-based competence statement

To be able to receive and express by acquiring basic skills (listening, speaking, reading, writing, observing, and feeling) of
languages; to be able to appreciate the beauty of literature; to be able to express oneself creatively and artistically using
different media; to be able to communicate effectively with tolerance and empathy at the individual, family, social,
national and global contexts.

Subject-wise competence statement

To be able to communicate effectively using basic skills of the English language for day-to-day purposes, academic
purposes and other specific purposes; to be able to exert creative as well as critical insights to express aesthetically, and to
appreciate English literary text; to be able to uphold democratic practice in communication at the individual, social,
national and global contexts.

Subiject conceptualization

Since English is viewed as a foreign language in
Bangladesh, the K-12 curriculum of English needs to
maintain a balance of focus between real-life application \ communicative Con,

and a good understanding of the contexts in which the S e
language learners are going to use English.

This diagram illustrates how English as a subject is
conceptualized in this curriculum framework. The centre
of the diagram contains the core knowledge and skills S Clarity of
required for a learner. In terms of knowledge, it covers Interpretability expression
linguistics rules along with their use relevant for the
local and global contexts. One key skill, interpretability,
taps learners’ ability to interpret and understand the literal
as well as the intended meaning of a given verbal or non-
verbal text. Another skill is clarity of expression, and it
demands the learners’ ability to express clearly,
. N . . . Og A\Ce
concisely, distinctively, and appropriately in effective Mocratic prac™
communication. However, effective communication does
not rely only on any particular knowledge and sets of 2o .
skills, rather it requires contextual understanding and eative expressio”
cultural awareness along with a democratic attitude.
These three aforesaid components form a mediating lens
which leads to the idea of ICC (Intercultural Communicative Competence).

Linguistic
norms

A context-sensitive cultural awareness in communication denotes an empathetic attitude and ensures admiration and
appreciation for diverse practices in communication. Consequently, a democratic attitude on part of the language users
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becomes mandatory as it facilitates a mindset to acknowledge different opinions in communication and the varied ways of
expression, as well as the readiness to articulate personal viewpoints.

In terms of English teaching-learning, as a second or foreign language, the prevalent ideas of communicative competence
have been questioned in relation to the notion of sociolinguistic competence. The idea of sociolinguistic competence to an
extent celebrates the cultural norms and practices embedded in English-speaking society. As a matter of fact, language is
not a value-free media, rather it carries a particular culture which can create a social hierarchy in relation to English and
non-English speaking contexts. In accordance with the presentation of the language itself and the culture associated, it is
essential for learners from a non-English speaking context to have a critical insight when learning to communicate in that
particular language. That leads to the concept of ICC and it acts like a mediating lens to regulate learners’ interpretation and
expression following the linguistic norms, and equip them to practice English in a preferred manner.

Through ICC, the core knowledge and skills are mediated for the applications in three major areas which are - real-life
application, sense of identity, and creative expression. Real-life application covers the practice of English in everyday
communication, for academic purposes, as well as for other specific purposes. As language is a medium to exchange
thoughts and emotions, learners need to internalize aesthetic value for creative expression as well as to appreciate the
beauty of literature. Apart from real-life application and creative expression, another field of application is unveiled with
the language users’ capability to demonstrate a sense of identity in their practice. Learners' sense of identity equips them
with the ability to participate in logical arguments, and ensure democratic practice in communication using their preferred
linguistic norms.

fafefes @aree e @ fiTes
Grade VI Grade VII Grade VIII Grade 1X Grade X

Ability to Ability to transform | Ability to explore | Ability to use Ability to interpret
communicate with | sentence structure | different genre and | tonality in text and literal and intended
relevance to the and repair appreciate the use | distinguish between | meaning of a text,
context. to Use i of ornamentation in | facts and opinion, to | relate different

’ Ll breakd literary text, to explain organization | genre with their
conlizlEldibes e | brizekoinn, 1o ) paraphrase and use | of different genre, to | social purpose, to
comprehend embed democratic | cohesive devices, | critically analyze the | critically analyze the
literary texts and norms with relevant | and to recognize power relation in power relation in
to appreciate social practices and | the power relation | communication, and | communication, and
democratic to create emotional | IN communication | to internalize to internalize
practice in corrections with aesthetic values aesthetic values
communication literary texts.
Ability to Ability to repair Ability to Ability to distinguish between facts and
communicate with | communication paraphrase and opinion in a given text
relevance to given | breakdown relating | SUmmarize a/
context to the contexts conversation /text
Ability to use Ability to recognize | Ability to identify | Ability to devise | Ability to interpret a
appropriate and transform and use cohesive tonality to maintain | text considering the
vocabulary/ different sentence devices in clarity of expression | source, context and
expression (in structures oral/written text manner
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Grade VI

Grade VII

Grade VIII

Grade 1X

Grade X

form of synonyms,
antonyms, phrases,
etc.) in accordance
with the context.

Ability to
appreciate
democratic
atmosphere in
communication
and participate
accordingly

Ability to practice
democratic norms
in accordance with
relevant social
practices

Ability to explore
basic features in
different genre of
texts

Ability to identify
structures and
organizations of
different genres

Ability to interpret a
text considering the
source, context and
manner

Ability to
comprehend and
connect to a
literary text using
contextual clues

Ability to connect
emotionally with a
literary text and
express personal
feelings on it

Ability to
recognize linguistic
norms in relation to
power relation and
hierarchy in a
particular cultural
context

Ability to critically
analyze and evaluate
linguistic norms in
accordance with
power relations in a
particular cultural
context

Ability to critically
analyze and evaluate
linguistic norms in
accordance with
power relations in a
particular cultural
context

Ability to
appreciate the use
of stylistics and
ornamentation
(imagery, simile,
metaphor, etc.) in a
literary text

Ability to appreciate aesthetics in English
literary text, and to internalize aesthetic
value in one’s own articulations
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Subject wise competency: Grade 8 English

Grade-wise | Descriptor Learning experience and Assessment | Guidelines
competency facilitation strategies strategy for teaching-
Learning
materials
Ability to Required SS will go through the | - Writing - Teachers’
paraphrase | knowledge: experience of restating and | testto guide .
and different clarifying the | assess - Student’s’ Composition
summarize | sentence author’s/writer’s point of | students’ Book age-
a structures - : : . appropriate
i e views/ideas in their own ability to - Relevant descriptive
conversatio | meaning words that demonstratesthe | summarise |  resource M
n /text focused e : narrative,
communication studefnts’ablltty to interpret and materials expository
, paraphrasing '_[he literal as Well as/or the paraphrase (e.g. books, and
strategies. intended meaning from the text, used newspapers argumentativ
text. by the , graphs, e paragraph
Skills: four . . teacher. charts,
basic language Learning experience - Reading video
skills. - SS will be exposed to test to tap materials, Suggested
audio/video clips/reading | students etc.) topics but not
texts and subsequently use of - Assessment limited to-
will engage into | reading tools, i.e. social issues
discussions relating to the sub-skills, Rubrics, e.g. climate
key issues/writer’s point | conducted observation change, child
of  views, sentence | by the checklist, labour,
structure, and the purpose | teacher. writing test, globalization,
of the texts. - Rubrics to reading test media,

- After going through the assess wellbeing,
experience, SS will reflect democrati healthy life,
on their discussion and c etc.
identify the strategies to | practices,
restate as well as clarify | used by
the the
speakers’/author’s/writers students,
> ideas in their own words. and

- Finally, SS will interpret | speakers
the societal practices to of
paraphrase and/or | different
summarise the ideas. abilities

and
teachers.
- Grammar
correction
checklist,
used by
the
teacher.
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Subject wise competency: Grade 9 English

Grade-wise Descriptor Learning experience and Assessment strategy Guidelines for
competency facilitation strategies teaching-
Learning
materials
Ability to Required SS will be exposed to various - Reading test to - Teachers’
distinguish knowledge: audio/video/authentic  texts assess students’ guide
between facts | differentsentence | and reflect on how the higher order idea | - Student’s’
?‘”d opinion structures, meaning | speakers'/writers'  opinions comprehension, book
inagiven text | focused mediate in listeners'/readers’ used by the - Relevant
communication, perception building about the teacher. resource
use of cohesive . . . .
devices, figure of given topic. - Rubrics t(_) assess materla_ls (e.0.
speeches. Learning experience demo_cratlc bogks, journal
practices, used by articles,
Skills: four basic - SS will be exposed to both the teachers magazines,
language skills. audio/video and students, and newspapers,
clips/reading texts and speakers of video
subsequently separate different abilities. materials, etc.)
the facts and opinions - Grammar - Assessment
embedded in the texts. correction tools, i.e.
- Then, SS will reflect checklist, used by Rubrics,
to analyse the nature the teacher. observation
of the facts and checklist,

opinions in the texts to
internalise the notion

of the text.
- Finally, SS will
demonstrate their

ability to distinguish
the facts and opinions
in the text to
understand the
speakers'/writers'
views on the topic

reading test
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TRI[F O /R
Experiential Learning Cycle

So, how would this pedagogical approach work for us!! One way to see this is that we can start
with a complete plan (known as experience design) to achieve a particular competency before
starting any lesson. This plan or experience design must capture all four steps of the learning
cycle mentioned above.

In the first step, concrete experience, we need to bring out students’ experiences that demonstrate
their prior knowledge and/or skills, values, and attitudes required to achieve a particular
competency.

In the second step, reflective observation, we will encourage and facilitate the students to use
their critical thinking and/or analytical ability and unpack the experiences they shared among
themselves initially. So that students can understand that they already hold some knowledge
and/or skills, values, and attitudes required for the competency they are about to achieve.

During the third step, abstract conceptualization, our duty is to help the students relate their
known knowledge and/or skills, values, and attitudes with the theory that is needed to achieve
competency. In this step, tasks and activities would play a vital role in the sense that during
activities students must have sufficient opportunities to be (i) critical and/or creative thinkers; as
well as to be (ii) interactive and expressive.

In the active experimentation phase, we would assume that students will continue to practice
in real life what they have learned in this process to achieve the particular competency.
Explain this experiential learning cycle with an example so that all the trainees can relate
it.
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TRTE O 2.9

Sample experience

Garde 8

Paraphrasing and Rephrasing

4.1.1 See the graph and read the text given below. Then, in pairs/ groups, discuss the main ideas of
these texts. Later, share your thoughts with the class.

Text 1 This graph presents the percentage of female students who completed lower secondary school
in Bangladesh.

Percentage of female students completed
lower secondary school from 2011-2019

35
30
25
20
15
10
5

2011 2012 2013 2016 2017 2018

Source: UNESCO Institute for Statistics
Text-2

In Bangladesh, a substantial number of female students are going to school. Some years earlier, a limited
number of girls would get the opportunity to go to schools and colleges. But in recent times, in some
areas in Bangladesh, female students have done better than male students. So, we can see the evolution
of education among females in Bangladesh.
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Economically Bangladesh is a growing country. Women have a significant share of that. Due to the
increase in their education, they are participating everywhere. They are doing government and non-
government jobs and also starting their businesses. It is indeed satisfying news for our country. They are
contributing to every sector. We need to realize that we cannot have a better society without equal
participation of both men and women.

Read the meaning of the following words to understand the text better.

Word Meaning

Substantial | large in size, value, or importance

Growing [ increasing in size or amount

Significant | important or noticeable

Increase become or make greater in size, amount, or degree.

Satisfy To feel happy

Contribute | to give (money, time, knowledge, assistance, etc.) to help achieve a particular purpose

Participation | to take part in an event or activity

4.1.2 Let’s check whether we have understood the text or not!

Read text-2 again and fill in each gap in the following passage with a suitable word based on the
information from text-2 in pairs/groups. Later, exchange your copies with the group next to you
and check the answers in groups.

Present Bangladesh can be @) of the progress the women have made in recent years. It will be clear
if we consider the b)__ sector. According to different sources, in some areas, female students
are ¢) __ of male students. Also, women are contributing greatly to the economic d) of
Bangladesh. They are working in almost every sector and have been well appreciated for their work.
Now, it’s time to recognize their contribution and inspire women to e) in building a better
Bangladesh.
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4.2.1 Now, ask and answer the following questions in pairs/groups. Then, share your answers with
the class.

a) ‘The graph and the text are on the same topic.” Do you agree or disagree?
b) How are the presentations of the texts different from each other? Explain with examples.

c) Can you think of any other way to present the same topic? If yes, what is that? How is that different
from these two?

d) Have you ever experienced the same topic presented in different ways? If yes, what was the topic, and
how were they presented?

e) Do you think this skill of presenting a topic in different ways helps you to communicate better? If yes,
explain with an example.

4.2.2 Now, read the following note on ‘The techniques of paraphrasing a text’ in the box given
below. Then, in pairs/groups, discuss what you have learnt from the note. Later, share your
understanding with the whole class.

Note

The techniques of paraphrasing a text:

Paraphrasing is a process of rewriting a statement/text in your words and your own way. When you
paraphrase any text, the first thing you need to do is to understand the meaning of the text. Then, write
the whole text in simple language. Make sure that you have not changed any of its original ideas or
information. We can paraphrase a text following these three techniques:

i By using synonyms: You can use words with similar meanings to replace the original words

or phrases to paraphrase a text. For example:
i

Read the following text and see how you can paraphrase a text using the synonyms of the
underlined words.
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Fazlul Haque was a great leader. He is well known as Sher-e Bangla too. His father was a pleader at
Barishal Bar. In his boyhood, he was a very meritorious boy. His father was glad to see the
extraordinary memory of his son.

After using synonyms of the words, the text will be:

Fazlul Haque was a great leader. He is known as Sher -e-Bangla too. His father was a lawyer at Barishal
Bar. In his childhood, he was a very talented boy. His father was delighted to see the exceptional
memory of his son.

i) Changing sentence structure: To paraphrase a text, you can change the structure of a sentence or
reorder the words of a sentence. But, you cannot change the meaning of the sentence. For example,
read the following text:

Ms. Najmun Nahar is a teacher. She has to work a lot. Because of her tight work schedule, she feels
exhausted and that is why she needs leisure time for relaxation and recreation.

After changing the structure of the sentences, the text is-

Ms. Najmun Nahar is a teacher and she has a lot of duties. She feels exhausted as she has a tight work
schedule. This is the reason she needs leisure time for relaxation and recreation.

Notice, here the structures of the sentences have changed but the meaning remains the same.

iii) By adding or removing words:

Another way of paraphrasing is to add or remove words from a sentence/text. For example: read the
following sentences-

Purnima is a girl. She lives in a remote village of Chottogram. She has many dreams. One of her
dreams is that one day, she will have her own identity and support her family. Due to poverty,
sometimes she feels it challenging to fulfil her dream.

Now, let’s paraphrase the text by adding or removing words.
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Purnima is from a remote village of Chottogram. Among many of her dreams, the long-cherished one
is to establish her identity. Also, she plans to earn money and help her family. But due to poverty, she
finds it challenging to fulfil her dreams.

Here, expressions like Purnima is a girl and one of her dreams are removed. On the other hand,
expressions like among many of her dreams, also, but, and plans are added.

So, to paraphrase a text, you have to use synonyms, change structures and add or remove words. But
you cannot change the information and the original message of the text. We may conclude by saying
that paraphrasing refers to some techniques to present the same ideas in different ways.

4.2.3 let’s try it.

Read the following text and paraphrase it. Later present it in front of the class.

Education is one of the most important factors for the development of a country. An educated nation
ensures prosperity and maintains the sanctity of society. Besides, education helps people to be respectful
of others' opinions and extend their hands when necessary. The purpose of education is not to make you
first or second but to help you to be a better person.

S0, let’s paraphrase the text following the three techniques:

Firstly, use synonymous words. For doing that, decide and underline all the words for which you will
use the synonyms. For example, you can use the synonym ‘significant’ for the word ‘important’ in the
first sentence. Now, it’s your turn to use the rest of the synonyms and rewrite the changed

Next, change the structures of the sentences. These changes will make the text different from the original
one though the information will be the same. So, let’s change the structure of the first sentence-
‘Education is one of the most important factors for the development of a country.” \We may do the
following change to the structure of the sentence- ‘It’s education which plays a significant role in the
development of a country.” Now, it’s your turn to make the necessary change in the structures of the
sentences. Later, write the changed teXt.............ooiiiiiiiiiiiiii e,



Finally, add or remove some words to complete the paraphrasing. If we consider the first sentence ‘It’s
education which plays a significant role in the development of a country.’ we can remove ‘it is and
which’ and the sentence will be ¢ Education plays a significant role in the development of a country.’
Now it’s your turn to do the rest and write the paraphrased

Before presenting it in front of the class, make sure that you only changed the words and sentence
structures and that you did not change any information. Finally, share it with the whole class.

Let’s practice another one!

Read the text given below and paraphrase it following the three techniques:

Adolescents usually face multiple questions, contradictory demands, and ideas, which force them to deal
with various conflicts, especially in light of physical, mental, social, psychological, emotional, and family
changes. So, both the parents and educational institutions would come forward to help them address the
challenges. Hence, it can be helpful to teach them specific skills, such as focusing and understanding the
problem and developing the patience to listen to necessary advice.

First, use the synonymous words as you did earlier and then, write the whole text

Later, check and share the paraphrased text with the whole class
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4.3.1 Read the following conversation. In pairs/groups, guess and write the meanings of the words
in the following grid.

Hlustration

Two friends named Shamim and Kaniz are members of the English language club at their school. They
regularly read English newspapers and practice English conversation on the news reports they read.
Today, they read a news report about why many female students still cannot complete secondary
education in Bangladesh. They are now discussing various causes mentioned in the news report. Read
their conversation given below to know the reasons:

Shamim: Hello Kaniz!! How are you doing? Have you read today’s newspaper?

Kaniz: Hi Shamim, yes, | have just read the newspaper, and one particular news report drew my attention.

Shamim: Really? What is it about?

Kaniz: The report discusses various factors that cause female students to leave schools without
completing their education.

Shamim: Oh yes, | read that report too. The report reveals that poverty and child marriage are two
significant factors that cause female students to leave school without completing even SSC.

Kaniz: Quite right. Poverty and child marriage are two of the biggest and interconnected factors that
cause school failure in female students. Also, besides poverty, another major cause behind this crisis is
eve teasing and sexual harassment. In some remote areas, students walk a long distance to reach the
nearest school. And on their way, they often get harassed by miscreants.
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Shamim: So unfortunate, isn’t it? Due to this insecurity, parents often stop sending their daughters, and
they need to discontinue their education.

Kaniz: Did you notice one thing? The report also says that many female students do not want to go to
school regularly because they cannot access proper sanitation facilities in their schools.

Shamim: This is quite true for many schools, especially those in disadvantaged areas. Access to clean
drinking water and hygiene are essential for all school students.

Kaniz: During puberty, female students need access to clean water, soap and toilet facilities to maintain
personal hygiene. If they cannot have those in school they prefer to stay at home and lag in their studies.
Gradually, many female students ultimately stop going to school as they experience difficulties staying
a long time in school and consequently, their studies get interrupted.

Shamim: You know what? Our government has already taken various steps to increase gender parity in
schools. As a result, we have seen much progress in the last decade.

Kaniz: Yes, it is vital to increase the participation of female students in secondary schools. If we can
ensure barrier-free access to schools, female participation in higher education and the job market will
increase eventually.

Word Meaning

Mentioned

Interconnected

Harassment

Remote

Miscreant

Access
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Disadvantaged areas

Puberty

Lag

Consequently

Gender parity

Eventually

4.3.2 Let’s paraphrase the conversation in groups!

Follow these 5 steps to complete this activity.

Step-1

First, read the conversation in Activity 4.3.1 again. Then list all the ideas and information you want to
tell in your way by using the paraphrasing technique. Next, share it with the whole class.

You can list your ideas in the following grid. One is done for you. If you need, add rows.

1. From a news report, Shamim and Kaniz have got to know about various factors that cause female
students to leave schools without completing their education.
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Step-2

Now, using the grid in step-1, write down all the information and ideas you want to write as a text. Don’t
copy any sentences from the conversation. For example: If you want to write this sentence from the grid
‘From a news report, Shamim and Kaniz have got to know various factors that cause female students
to leave schools without completing their education.’

Here, you can write it in the following way- Today from a news report Shamim and Kaniz knew various
reasons which challenge female students to complete their education.’

Step-3

When you have finished writing all of your ideas, check you have written all the information as they are
discussed in the conversation. Now, paraphrase the text using all the techniques you have already learned
from the note in Activity 3. If necessary, have a look at the note again. The first technique is —

a) Use synonyms. You may use the synonyms from the list given below:

Discontinued, Torment, Finally, Fall behind, Disclose, Accordingly, Integrated, Important, Scruple,
Sanitization

b) Now, you have to make the necessary change to words and structures in your text. Firstly, identify the
changes that you want to make and then, write the text. If you need, take the help of your friends and
teacher.

c) Here, you will add or remove words. For example: If we use this technique to paraphrase this sentence,
“Today Shamim and Kaniz have known about the various reasons which challenge the female students
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to complete their education from a news report.’ it may look like this - Today from a newspaper report,
Shamim and Kaniz were informed about the barriers for which the female students can’t complete
their education.’

Step-4

So, you have completed paraphrasing the text. Still, it is not finished. Now, read the text you have
paraphrased and compare your text with the original one. Make sure that you have written all the
information and ideas as rightly expressed in the original text. Also check, your words and sentences are
correlated with the tone and meaning of the conversation. Put quotation marks around the sentence/s, if
you have copied any phrase/sentence from the conversation. Do not change the name, dates and title that
are used in the text.

Step-5
So, how do you understand that you have completed paraphrasing the text? It is simple.

« When you see that the paraphrased text does not look like the conversation as in Activity 4.3.1.
« Also, you wrote the information of the conversation using your language.

4.4.1 Look at the following graph. Now, discuss the information you have got from the graph in
pairs/groups. Then, write all the information as a text. Finally, paraphrase the text and present it
in front of the class. Do not forget to follow the 5 steps of paraphrasing a text.
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4.4.2 Let’s play a game!

Instruction to play the game:

« One student from each group will come to the front of the class and make a queue/line.

« The first student in the queue will read a short passage kept on the table.

« S/he will tell the passage in his/her word to the next friend, standing behind him/her

« It will continue to tell one by one up to the last student in the queue.

o The last student in the queue will share what s/he has heard from his/her friend in front of the
class.

4.4.3 Let’s do project work in groups of 4-6. Follow the guidelines to complete the work.

Guidelines for you:

i) List all the household chores usually the family members do. You can list them in the following way.
Add as many rows as you need.

Household Chores Done by

68



1. Cooking father and mother

2. Washing clothes

3. Serving foods

ii) Then, every member of the group will make 3 grids and collect information using the grids from their
friends, teachers or neighbours. Every member of the group will collect information from at least 3
families.

iii) Now, compile (put together) all the information you have collected from different families.

iv) Next, arrange the information using a graph, a pie chart or a table. If necessary, take the help of your
friends and the teacher. Also, you can have a look at your math book for grade 7 to get all the ideas.
Then, present your chart/table/graph in front of the class.

For getting an idea of a graph, chart and table, see the following illustrations:

A pie chart:
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Household chores done by the family members

B Mother B Daughter B 5on Father

A Table

Name of the family members | Percentage of the work done by them

Mother 60%

Father

Brother

Sister

A Graph
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v) Now, present the arranged information in front of the class.
vi) It’s time to write a text individually reflecting on your experience of doing the activities.
vii) Then, paraphrase the text using all the paraphrasing techniques.

viii) Now, check you have written all the information as it is in the graph, chart or table. Also check, you
have used your language.

ix) Finally, submit a copy of your text to the teacher.
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Teacher’s Guide

Paraphrasing by Rephrasing
Competency 1: Ability to paraphrase and summarise a conversation /text.
Required sessions: 12 or 13
Firstly, SS will be exposed to some visuals and reading texts reflecting the same facts.
Activity 4.1.1

Students will go through a graph and text and discuss the main ideas of these two texts. They will read the word
meanings given in the grid after text-2 to understand it better. Later, they share their thoughts with the class.

Instruction:

1.Tell students to look at the graph first and then go through the text individually.

2.Tell them to read the word meanings given in the grid after text-2 to understand it better. 3. Engage students in
small groups/pairs and tell them to discuss the main ideas of these two texts.

4. Walk around the class and monitor their reading activity. Help them to understand the main ideas of the texts
if necessary.

5. Later, ask the groups to share their thoughts with the class.

6.Complete the activity within 20 minutes.

Activity-4.1.2
Students will check their understanding of the texts in Activity 4.1.1 by doing a “Fill in the Blanks” activity.
Instruction:

1.Tell students to go through the text and the graph again in groups/pairs.

2.Tell them to fill in the gaps with information extracted from the text individually.

3. Inspire them to use as many synonyms as they can to fill in the blanks.

4.Tell them to check their answers in pairs/groups.

5. Elicit answers from the whole class and provide corrective feedback.

6. Finally, appreciate students’ efforts.
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7. Complete the activity within 20 minutes.

Suggestive Answers:

The blank spaces are filled for teachers’ convenience. Do not disclose it to students and encourage them to use
synonyms of the suggested words:

Present Bangladesh can be proud of the progress the women have made in recent years. It will be clear if we
consider the education sector. According to different sources, in some areas, female students are ahead of male
students. Also, women are contributing greatly to the economic progress of Bangladesh. They are working in
almost every sector and have been well appreciated for their work. Now, it’s time to recognize their contribution
and inspire women to participate in building a better Bangladesh.

After that, SS will reflect on the key ideas of those texts along with the different ways of presenting those ideas.
Activity- 4.2.1

Here students will reflect on the key ideas of the two texts in Activity 4.1.1 along with the different ways of
presenting those ideas.

Instruction
1.Tell students to reflect on the graph and the text in pairs/groups.

2. Tell them to go through the questions and discuss the answers to the question with their group members based
on their reading.

3.Walk around the classroom and monitor their group discussion. Help students to understand the question and
stay focused on the question during the discussion.

4.Then, tell them to write the answers to the questions.
5.Tell each group to present their responses in front of the class.

6.Facilitate a question-answer session after each presentation followed by your corrective feedback. Appreciate
students’ efforts.

7.Complete the activity in one class.

Then, SS will read a text and subsequently will engage in discussion on the presentation of the same
information in various ways.

Activity 4.3.1

In this activity, Students will go through a note on “The techniques of paraphrasing a text” and in pairs/groups
discuss on their understanding of the techniques of paraphrasing a text. Later, they will deliver group presentations
based on what they have learnt from the note.
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Instruction:

1. Tell students to go through the note on “The techniques of paraphrasing a text” individually.

2. Walk around the class and monitor the reading activity and help them to understand meanings of unknown
words. If the students need help them to understand the steps of paraphrasing a text.

3. Once they finish reading it, tell them to sit in the previous groups and discuss what they have learnt from
the note. Tell the groups that each group is going to demonstrate their understanding through a presentation
and each group will use their own example to describe the steps of paraphrasing a text.

4. If possible, provide them with poster-paper and marker where they can highlight the steps to paraphrase a
text and present the steps in front of the class.

5. Then, invite the groups to give their presentation. After every presentation, ask other groups to ask related
question if they have.

6. Ask questions to assess their understanding after each presentation. Provide feedback and additional
explanations as necessary.

7. Appreciate students’ efforts and complete the activity in two classes.

Activity 4.3.2

In this activity, students will apply their knowledge of paraphrasing that they have gained from the previous
activity by paraphrasing some texts.

Instructions:

1.Arrange students in small groups or pairs.
2.Give them a brief recap of the previous activity that is the steps of paraphrasing a text.

3.Tell the groups to go through the text and the instructions for paraphrasing the text given just below the text and
complete the activity. Guide them to follow the given instructions.

4.Walk around the class and help them if necessary. Ensure all students’ participation.
5.Tell the groups to exchange their copies with the nearby groups and give feedback.

6.Later, tell all the groups to do necessary edits and submit the final copy of the paraphrase. Check all the copies
and provide corrective feedback.

7.Tell students to go through the next text and paraphrase it at home. Later, they will submit their works. Check
all the copies and provide corrective feedback.

8.Complete the activity in one class.

Activity 4.3.3

In this activity, students will read a conversation, guess and write the meaning of the given words. Later, they
will share the meaning of the words with the whole class.
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Instruction:

1. Tell students to go through the given conversation in groups/pairs.

2. Tell them to guess the meaning of the words in the grid given below the conversation. Tell them to add
words in the grid if they find any other unknown words. Help them to find the meaning of unknown words
using different reading skills. Later, they will write the meaning of the words in the grid/exercise books.

3. Help them to know about some new concepts such as gender parity, puberty etc. by explaining the
concepts to them if necessary.

4. Walk around the class and check this word list of all the groups.

5. Once they are done identifying the words, tell them to share their copies with other groups.

6. Finally elicit the meanings of the words from different groups. Ensure that all the students have understood
the meaning of the words.

7. Give corrective feedback if necessary and appreciate students’ efforts.

8. Complete the activity in one class.

Activity-4.3.4

Students will paraphrase the conversation given in activity 4.3.3 according to specific techniques of paraphrasing.

Instruction:

1. Ask students to work in the previous groups/pairs.

2. Tell them to go through the conversation again.

3. Then, tell them to go through the steps given in this activity. These are techniques to paraphrase a text in
the correct way.

4. Walk around the class and help them to understand the steps.

5. If possible, provide them with poster paper or separate sheets where they will make the list of key ideas,
make the list of new words and their synonyms, list of words removed etc.

6. Tell students to paraphrase the conversation applying the given steps.

7. Tell them to compare their text with the original conversation and discuss in groups how the paraphrased
text is different from the original conversation.

8. Tell them to share their copies with other groups.

9. Collect and check the copies in free time. Later (may be in the next class), give necessary corrective

feedback.

10. Complete the activity in one class.

Finally, students will demonstrate their ability to rephrase and paraphrase the texts.
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Activity-4.4.1

In this activity, students will describe a graph by writing a text, paraphrase it and present the paraphrased text in
front of the class.

Instruction:

1. Tell students to look at the graph in Activity 4.4.1 and discuss the information that they have got from the
graph in groups/pairs.

2. Tell them to write the information as a text.

3. Walk around the class and monitor their discussion and writing activity. Help them if they need it. Make
sure that all students are participating in the activity.

4. Tell students to reflect on the five steps of paraphrasing again.

5. Following the steps, tell them to paraphrase the text that they have just written.

6. Walk around the class, check their copies and make corrective feedback. Do not solve their problem, just
support them to complete the work.

7. Tell each group to present their paraphrased text in front of the class.

8. Make corrective feedback and appreciate their efforts.

9. Complete the activity in one or two classes.

Activity-4.4.2 and 4.4.3

Here, the students will experience an application of paraphrasing a text in a real-life situation by playing a game.
Instruction:

1.Tell one representative from each group to come in front of the class and stand in a queue.

2. Tell the first student standing in the queue to take a short passage kept on the table.

3. Ask the first student to read the passage two times and whispers the message in his/her own words to the student
next to him/her. Likewise tell everyone to do the same up to the last student in the queue.

4. Invite the last student in the queue to share what s/he heard from his/her friend with the class.
4. Finally, tell the students to share what they like about the game.

5.Conclude the session saying that sometimes when we paraphrase a message, we will change the original
message that we should not do. So, we need to follow and practice all the steps of paraphrasing a text in our lives.

6.Then move to the next activity.
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Activity-4.4.3

In this activity, students will learn to develop graphs, they will describe the graph, paraphrase it and present it
according to a guideline.

Instruction:

1. Divide the class in groups of 4-6.

2. Show them some pictures of household chores and elicit their understanding on household chores.

3. Ask students whether they do any household chores, if yes, tell them to describe the chores done by them
and by other family members.

4. Show them some charts and graphs. Ask them whether they know about different types of charts and
graphs. If the answer is yes, ask them to describe why these charts are used. If the answer is no, you can
explain it to them.

5. Then, tell students to go through the given guidelines.

6. Help them to understand the guidelines.

7. Ask students to make a presentation by following the guideline.

8. Monitor their activity and keep the records of the steps like collecting information, compiling the
information, arranging the information in a graph/chart/table. Provide support as needed. The students
will do these works out of the class.

9. While, the groups are ready with the presentation, tell each group to present before the whole class. In

their presentation, they will describe all the steps. Allocate specific time for presentation. You can invite
other teachers, students and parents to the presentation as you feel appropriate.

10. Provide corrective feedback and appreciate students' efforts.
11. Complete the activity in two classes.

When you will conclude the experience, check students’ learning on the new words. If necessary, help

them to understand the words
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Sample experience
Grade 9

Expressing A Solution to A Problem

5.1.1 Look at the illustration below and discuss, in pairs, what it appears to you. Then, share your
thoughts with the class.

5.1.2 Now, read Rifa’s thoughts on ‘A Day of Challenges’ and discuss the following questions in
pairs/groups. Later, share your responses with the class.

Today is my exam day, and it feels like one of the toughest days of my life. | had high hopes for
this exam, but unfortunately, I couldn’t finish the entire syllabus due to my health problems. The thing
is, my mother has been suffering from a high fever for a couple of days. So, I couldn’t bring a tiffin and
bought snacks from the roadside shop. Probably that caused a digestion problem, and | have been in
severe pain for the last two days. It’s been hard to concentrate on my studies.

On the exam day, | started to go to the school in scorching heatwave. It was burning outside, and
| was desperately looking for a rickshaw. Unfortunately, none were in sight, and with no shade nearby
to wait, | began to walk, thinking about the consequences of not planting trees and preserving the
greenery that protects our lives.

By the time I reached school, the exam had already started. I was so stressed that I couldn’t answer
all the questions. Feeling unsatisfied, | completed the exam and left the hall. While leaving, | met my
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friend, and to my surprise, | noticed she intentionally avoided me. | remembered she had sought my help
previously, but I couldn’t assist her due to my health. Her avoidance added to my sadness, reinforcing
the belief that “Life is not easy and comes with many problems that demand attention.”

Questions:

1. Why does Rifa believe ‘Life is not easy’?

2. What are the problems do you notice in her life?

3. Do you face problems like Rifa? If so, what are they?

4. How do these problems affect you, your family, and your friends?

5. How do you solve these problems?

5.2.1 Let’s find out our problems and solve them! To do that, first form groups of 4-6. In groups,
discuss and write on a piece of paper 2-3 of your problems that need to be solved immediately.
Then, drop it in the selected box. Later, pick one piece of paper from the box and discuss the
possible solutions to the problems in groups, and suggest some solutions. Finally, share the
solutions with the class.

5.2.2 Now, reflect on the steps you have followed in doing Activity 5.2.1 and tick the steps you have
followed from the given list to solve the problems.

The steps Yes No

Identify the problem

Find out the reasons causing the problem

79



Identify the necessity to solve this problem

Find out some possible solutions first

Then, identify the effective solutions to the particular problems

Consider that the suggested solutions are realistic and implementable

Think about the duration of time it will take to solve the problem

Consider, how it would look like after the solution has been implemented

All the “Yes’s of the above list tell you that you are a good problem solver. On the other hand, all the
‘No’s tell you that you need to work on this problem-solving skill.

Now, let’s be a better problem solvers!

To be a better problem solver, you have to consider many things and follow some steps. And if you
want to write a problem-solution text, again you need to follow some steps. The following note on ‘The
techniques to write a problem-solution text” will help you to be a better problem solver and a problem-
solution text writer.

5.3.1 Read the following note in the box on ‘The writing techniques for problem-solution text’ and
share your understanding in pairs/groups. Later, share it with the whole class.

Note

The writing techniques for problem-solution text

Problem-solution text is a popular form of writing. Here, writers first describe or discuss a problem,
convince the reader to care about it and finally, suggest solutions. A good problem-solution text
suggests one or some well-explained solution(s) to solve the problem. In this type of writing, the
focus is equally on both the problem and the solution.
Now, look at the following structure that will help you to write a well-constructed problem-solution
text.
The structure of a problem-solution text:

1. Introduction
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Paraphrase the given problem

Write one key cause and related solution
2. Main body Paragraph 1- Cause (you can write different causes using different
paragraphs)

Topic sentence- state the causes

Explain the causes of the problem

Give an example
3. Main body paragraph 2- Solution (Again, you can write different solutions using
different paragraphs)

Topic sentence- state the solutions

Explain the solutions in relation to the problem

Give an example
4. Conclusion

Summarise the key points

For better understanding let’s write a problem-solution essay following this 4 steps structure.
Suppose, our question is ‘Students are losing interest in attending school.’- what do you think the
causes are? What solutions can you suggest?

Before writing the essay, let’s follow these three steps to plan your essay:

a) Analyse the question: This is an important step in the planning the writing. Here, we need to read
the question carefully and identify the topic words, other keywords and finally the instruction words
in the question to be focused on what the question asks us to write.

The topic words are what the question is about. We will find it in the statement part of the question.
In this question, Students are losing interest in attending school.- what do you think the causes are?
What solutions can you suggest? the topic words are ‘losing interest’” because the question is about
this topic. Then, the other keywords in the question are students and attending school and we must
write about them in the essay. Next, if we analyse the instruction words we will find out that we have
to write the causes and solutions of the problem, that is, ‘why students are losing interest in attending
school’. So, analysing all these three things will help our essay to be relevant and linked to the
question.

b) Generate ideas: Now, we have to generate some ideas to write our essay. One way we can do this
is by simply asking ourselves the causes of the problem that instantly comes to mind. And write
down all the possible solutions to the causes. For example, if we think about the causes and the
solutions to the problem, ‘Why students are losing interest in attending school’ they may be -

Causes of losing Solution
interest

Lowest teacher-student | Increasing student’s participation in the classroom activities by using
ratio pair/group works

Long hour classes Arranging co-curricular activities like games, drawing, recitation etc.
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Fear of failure Motivating students to accept failure in a positive way

We’re almost ready to start writing our problem-solution essay but first, we have one more
task to do and that is-

¢) ldentify vocabulary: Now, let’s quickly jolt down some vocabulary that comes to our mind as we
have already found the causes, and their solutions we will write about. This strategy will save us
from having to stop and think of the appropriate language while we write. For example:
For this particular problem-solving essay some vocabularies are:
: Lack of motivation

Unsuccessful

Attractive activities

Participation

Attention

Now, it is time to write the first paragraph, which is the ‘Introduction’ of the essay!

The introduction:

First, let’s paraphrase the question within 2-3 sentences and then, state one key cause and
related solution. The first paragraph may look as follows:

‘One of the problems facing our school is that students are losing interest in attending school. The
main reason for this is the lowest teacher-student ratio. In a class, on average, there are 60-80
students. So, it’s not possible for a teacher to give attention and listen to all of their problems in the
class and a possible solution is to engage students in the classroom activities by using pair/group
works.’

Now, it’s time to write the ‘Main body paragraph 1- Cause’. Don’t worry, it will be a very easy
task for you as you have already identified the causes. So, let’s start writing!

First, you have to start with a topic sentence. The topic sentence summarises the main idea of
the paragraph. It acts like a signpost for what is to come next, that is, what the paragraph will
be about. We will start with the cause of the problem first.

Topic sentence- One of the main causes of losing interest in attending school is the lowest
teacher-student ratio.

Now, we must write an explanation sentence that develops the idea.

The explanation sentence may be ‘Bangladesh is a populous country and we get a reflection of it in
our classroom. In a classroom, there are 60-80 students on average. For a teacher, it is almost
impossible to listen to everyone’s problems. Besides, it is known that every student is unique, and so
are their problems. As a result, students become frustrated and do not get the motivation to attend
school regularly.

Finally, let’s add an example to support our cause. An example may be-

‘We have a large class of 70. Every day, | come to school earlier to sit on the front bench because,
from the back, I cannot listen to my teachers clearly. When 1 sit in the back, sometimes | request
teachers to be a little louder and sometimes my teacher comes close to me to help me with
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understanding. But, we are 70 and one teacher cannot help everyone with their diverse problems. It’s
a huge problem that needs to be solved.

So, we have completed writing all the three parts of our first main body paragraph. Now, let’s
have a look at the finished paragraph!

One of the problems facing our school is that students are losing interest in attending school. The
main reason for this is the lowest teacher-student ratio. In a class, on average, there are 60-80
students. So, it’s not possible for a teacher to give attention and listen to all of their problems in the
class and a possible solution is to engage students in the classroom activities by using pair/group
works. Bangladesh is a populous country and we get a reflection of it in our classroom. In a
classroom, there are 60-80 students on average. For a teacher, it is almost impossible to listen to
everyone’s problems. Besides, it is known that every student is unique, and so are their problems. As
a result, students become frustrated and do not get the motivation to attend school regularly. We
have a large class of 70. Every day, | come to school earlier to sit on the front bench because, from
the back, I cannot listen to my teachers clearly. When I sit in the back, sometimes | request teachers
to be a little louder and sometimes my teacher comes close to me to help me with understanding. But,
we are 70 and one teacher cannot help everyone with their diverse problems. It’s a huge problem
that needs to be solved.

Now, it’s your turn to write the main body paragraph 2- solution following the same process.
First, write the topic sentence to summarise the main idea of the paragraph.

Your topic sentence (The solution)
Now, add sentences to explain your idea
Next, add an example to support your idea
Finally, add the 3 parts and you will get your finished second main body paragraph.
Now, write your finished paragraph

We are at the end of our problem-solution essay. It’s time to conclude our essay with a
conclusion. The conclusion is the summary of the main points in our essay. We can never
introduce any new ideas here.

So, start writing the conclusion!

You may start with a phrase like ‘in conclusion’ or ‘to conclude’ or in your own way. Then,
summarise the main ideas into one sentence.

Your answer

That’s it. We have completed our essay.
Now, put together all four paragraphs and share the essay with the class.

33




5.3.2 Now, read the following text and do the matching activity to check our understanding of the
text.

Conversation Confidence: Unlocking the Power of effective communication

In today's world, strong communication skills have become more critical than ever. Conversations are
the building blocks of relationships, whether personal or professional and being confident in our ability
to engage in a meaningful exchange of ideas and thoughts has a profound impact on our lives.
Everywhere there is the conversation: at work, school, the supermarket, with family, at home, and even
on the playground. Conversation confidence is the art of expressing oneself clearly, listening
attentively, and engaging in productive exchanges. Conversations are such a part of daily life that
people frequently overlook how challenging and stressful talks can be if they are taking place in a
language other than their own. While conversation confidence is a valuable skill, it does not go without
challenges.

Many individuals struggle with various barriers that hinder their ability to engage in meaningful
communication in any language. Many people experience fear and anxiety when speaking in public or
participating in group conversations. The fear of being judged or criticised can significantly hinder
conversation confidence. Individuals with social anxiety may feel intense discomfort in social settings,
leading to difficulties initiating or participating in conversations. It can delimit their ability to express
themselves and connect with others. Besides, people often bring preconceived notions, biases, or
judgments into conversations that can hinder their ability to listen objectively and empathetically. It can
create misunderstandings and limit effective communication.

Non-verbal cues, such as body language, facial expressions, and tone of voice, play a crucial role in
communication. However, individuals with conversation confidence issues may struggle with
maintaining eye contact, using appropriate gestures, or conveying their message non-verbally.
Conversation confidence can be hindered when individuals fail to consider or understand differing
viewpoints. This lack of empathy can lead to ineffective communication, misunderstandings, and
strained relationships. Again, during a conversation, some individuals may dominate conversations and
disregard others' points of view. It can create an imbalanced conversational dynamic and hinder effective
communication.

Limited vocabulary hinders new language learners from expressing themselves effectively. For instance,

English language learners often struggle with grammar rules and pronunciation difficulties. Secondly, a
lack of fluency can make new language learners hesitant and apprehensive during conversations. Thirdly,
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fear of making mistakes can hinder conversation confidence as learners may feel embarrassed or anxious
about being misunderstood.

Sometimes new language learners struggle to understand native speakers due to differences in accent,
speed, or colloquial expressions. Furthermore, cultural differences can create barriers in verbal
communication, leading to confusion and decreased conversation confidence. Also, limited exposure to
authentic conversations can hinder new language learners from developing natural conversation skills.

While these problems are natural to feel nervous, students need to find ways to be more confident in their
ability to participate in a conversation. They can choose from various solutions to boost their
conversation confidence.

Learning about current, relevant news can be one solution for students to develop more conversational
confidence. The internet makes it very easy to find out what everyone in the community is talking about;
with this knowledge, students can be prepared for conversations because they know what people are
generally talking about and can even look up the vocabulary words they need. Also, students can start
this preparation by following the academy's social media pages or listening to locally produced news.
Learners should also focus on vocabulary building by regularly learning and practising new words.
Different learning applications and extensive reading can significantly increase vocabulary and boost
confidence. The correct pronunciation is also crucial for effective communication. New language
learners should actively practise speaking aloud and follow pronunciation guides to improve their
pronunciation skills. In addition, regular pronunciation practice develops confidence in speaking the
language more accurately.

Role-playing activities provide a safe and structured environment for English language learners to
practise conversational skills. By imitating real-life scenarios and exchanging dialogues with peers,
learners can improve their fluency, confidence, and ability to respond spontaneously. Likewise, listening
comprehension plays a vital role in conversation confidence. The new language learner should expose
themselves to authentic audio materials, such as podcasts, music, and movies, to develop their
understanding of the language in different contexts. Engaging oneself in the target language and culture
accelerates conversation confidence. New language learners should seek opportunities to travel,
participate in cultural events or language exchange programs to practise conversational skills in real-life
situations. Exposure to native speakers and cultural contexts enhances understanding and confidence.
Also, it is crucial to embrace errors as part of the learning process and view them as opportunities for
improvement. By adopting a positive mindset and learning from mistakes, learners can overcome their
fear and become more comfortable engaging in conversations.

Engaging in confidence-building activities can help new language learners overcome their conversational
anxieties. Joining language clubs, participating in language contests, or delivering short presentations in
the target language (e.g., in English) can gradually boost confidence. As well as celebrating small
achievements and acknowledging progress is essential for sustained motivation. They should cultivate
patience and persistence, understanding that progress may come gradually. Moreover, learners should
nurture a positive mindset, replacing self-doubt with affirmations and visualising successful
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conversations. Building a strong belief in one's abilities enhances confidence and encourages a more
relaxed and fluent communication style.

In conclusion, students have many options to solve the problem of avoiding conversations and
subsequently develop conversation confidence. Choosing to work through these solutions will help
students improve their English skills and help them build stronger relationships with others. Since
conversations are part of everyday life and cannot be entirely avoided, it is better to conquer fear through
preparation than to limit self-expression. Whether learners are talking to a supervisor, a classmate, a
roommate, and a friend or family, they will feel empowered to be better conversational partners. By
addressing the issues, they have and implementing practical solutions, educators and students can work
together to foster a conducive environment for building conversation and confidence.

The matching activity:

Read the following concept/term in the first column and their descriptions/ elaborations in the column
next to it. Then, match the concepts/ term with their descriptions/ elaborations. Later share your answers
with the class.

Concept/Term Description/ elaboration of Concept
1. Conversation confidence a) Podcasts, music, movies, announcements, weather forecasts
etc.
2. Non-verbal cues in b) Differences in accent, speed, colloquial expressions or
communication cultural differences
3. Barries of meaningful c) Tells about the key ways to develop conversation confidence

communication

4. Hindrance of objective listening | d) Joining language clubs, participating in language contests, or
delivering short presentations in the target language

5. Challenges of new language e) The art of expressing oneself clearly, listening attentively, and
learners engaging in productive exchanges

6. A way to know the problems of | f) Visiting the academy's social media pages or listening to
the community locally produced news
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7. Authentic audio materials g) Having preconceived notions, biases, lack of empathy or
being judgmental

8. Confidence-building activities | h) Body language, facial expressions, tone of voice, hand gestures
etc.

9. Conclusion 1) Fear in public speaking, being judged or criticised

5.3.2.1 Now, read the text given in 5.3.2 again and ask and answer the following questions in
pairs/groups. Later, share your responses with the class.

Questions:

a) Have you found any problem described in the text? If yes, what is that?

b) Do you think the writer has convinced the reader to care about the problem? If yes, explain your
answer.

c) Has the writer identified the causes of the problem in the text? If yes, what are they?

d) What are the solutions suggested in the text to solve the problem?

e) Which solution do you think is most feasible? Why do you think so?

f) Did the writer use any conclusion to tell you all the key points of the text? Explain your response
with an example.

5.3.2.2 Read the text given in 5.3.2 again and identify different steps of the structure of this problem-
solving text in pairs/groups. Then, list your responses in the following grid. Later, share your responses
with the whole class. One is done for you.

Paragraph of the | Step of the structure Description of the steps in the text
text

Introduction a) Paraphrase the problem ‘The challenges of

conversation confidence.’
Paragraph one _
b) Convince the reader to care about the

problem saying that...............
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Paragraph two Main body paragraphs The causes described in this paragraph
(causes) are........
(causes)
Paragraph three The causes described in this paragraph
(causes) are........
Paragraph four The causes described in this paragraph
(causes) are........
Paragraph five ( The causes described in this paragraph
causes) are........
Paragraph seven The solutions described in this paragraph
(solutions) Main body paragraphs are........
(Solutions)
Paragraph eight The solutions described in this paragraph
(solutions) are........
Paragraph nine The solutions described in this paragraph
(solutions) are........
Paragraph ten Summarise the key The key points described in this paragraph
points are......

5.4.1Read the given parts of a problem solution essay and write the blank parts of the essay to make it a
complete essay. In writing, follow the structure of a problem solution essay in the note given in Activity
5.3.1.

Question:
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The internet has brought the world into our grip, but it has also created new problems for teenagers.
What are the most serious problems associated with the internet and what solutions can you suggest?

The essay:

Step 1: Introduction

Paraphrase the given problem: The enormous use of the internet over the last decade has led to
revolutionary changes to the way we share information. Though the internet contributes a lot to being
connected it has also created problems especially for the teenagers that did not exist before.

Now, it’s your turn to write one key cause and related solution.

Your answer:

Step 2: Main body paragraph 1 Cause (you can use different paragraphs for different causes)

Topic sentence (state the cause): One of the causes of the internet is its easy accessibility to all the
sites even though some are not suitable for them.

Now, it’s your turn to explain the cause and give an example of it.

Your answer:

Step 3: Main body paragraph 2- Solution (Again, you can write different solutions using different
paragraphs)

Topic sentence (state the solutions): It is high time the government ensured that adequate
legislation and controls are in place to prevent young people from accessing dangerous sites, such as
requiring more than simply confirming that s/he is an adult to view a site.

Now, it’s your turn to explain the solution and give an example of it.

Your answer:

Finally, write the conclusion of the essay (the main points in the essay).

Your answer:
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It is time to put together all four paragraphs and complete your writing. Later, share the essay
with the class.

5.4.2 Now, you are equipped with the technique to solve a problem in a better way and to write a
problem-solving essay following the four-step structure.

So, now solve one of the problems you are facing in your school and that is, to improve your school's
recycling system by writing a problem-solving essay and presenting it to the concerned authority.
Follow the given steps to write your essay in a more structured way.

o First, do a survey to get an idea of your school’s existing recycling system and frame your
question. In framing the question, take the help of your peers/ teacher/ parents etc. if necessary.

o Then, make a plan to write your essay. Don’t forget to follow the three steps (analyse the
problem, generate ideas and identify the related vocabulary) in the planning process.

o Now, write the first step ‘Introduction’ by paraphrasing the problem. Add one key cause and
related solution to complete your introduction.

o To write every ‘Main body paragraph- cause, first state the cause. Then, explain the cause and
give an example to make your point well explained.

« Again, to write a body paragraph- solution, follow the same process that is to state the solution
first. Then, explain the solution and give an example to make your suggestions well-defined.

« Finally, conclude your essay by summarising all the key points of your essay.

So, finally, you are ready to present your essay in the class first. Then, choose the most suitable essay
from the class and submit it to the concerned authority asking for immediate steps to make your school
environment healthy and safe.
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Teacher’s Guide Grade 9

Expressing A Solution to A Problem

Competency 3: Ability to identify structures and organizations of different genres.

Firstly, SS read some short texts on social issues.

Activity-5.1.1

In this activity, students will learn try to express their opinions on different issues in an organised manner.

1. Arrange students in groups/pairs and ask them whether they are aware of any social issues that
are affecting their society.

2. Tell some students to share their thoughts about these social issues.

3. Then tell students to look at the pictures and discuss the situations or issues depicted in the
pictures.

4. Monitor their activity and observe what they are discussing. Guide them as you feel necessary.
Ensure that all students are participating in the discussion.

5. Tell each group to share what they discussed and what they thought of the situations/issues
depicted in the pictures.

6. Complete the activity in one class.

Activity-5.1.2

Students will learn how to describe an adverse situation in a formal manner.

Instructions:

Hwbhe

o

© o~ o

Tell students to go through the text on Rifa’s thoughts in groups/pairs.

Tell them to identify different types of problems and challenges mentioned in the text.

Help them if they cannot understand any word, expression or sentence.

Tell students to go through the questions and find their answers within the text. Encourage them
to discuss the answers with their group members.

Then tell all students to write the answers in their individual copies based on their group
discussion.

Tell them to share their copies with the other groups to practise peer-review.

Ask some students from each group to explain why they think that their answers are correct.
You should also check all the copies and provide feedback.

If some students cannot finish writing all the answers, tell them to write it at home and
check their copies in the next class.

10. Complete the activity in one class.
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Then, SS will reflect on the solutions relating to those problems and the techniques for
presenting/writing those issues.

Activity-5.2.1

Through this activity, students will try to identify some problems and solve them through group
discussion.

Instructions:

1.

N

© N O AW

Arrange students in small groups of 4-6 members.

Tell them to go through the instructions carefully. Help them if they can’t understand the
instructions.

Make seating arrangements suitable for group discussion.

Provide paper boxes, pieces of paper, markers to your students for the group activity.

Engage with every group and monitor their activity. Guide them as you feel necessary.

In the next class, arrange group presentations on the problem and proposed solutions.

Facilitate a question-answer session after each presentation. Provide corrective feedback.
Complete the activity in two classes.

Activity-5.2.2

Through this activity, students will learn about the requirements to be a good problem solver.

Instructions:

No bk owdhE

Tell each group to have a recap on activity 5.2.1

Then tell them to read the instructions and check the given table.

Tell students to read the statement given below the table.

Then ask each group to explain whether they are good problem solvers or not.
Tell them to explain how they could improve their problem solving skills.
Provide feedback after each presentation.

Complete the activity in one class.

After that, SS will read some texts and engage in exploring the writing techniques for problem-
solution types of text.
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Activity-5.3.1

In this activity, students will read a note titled “The Writing Techniques for Problem-Solution Text” and
share their understanding with the classmates.

Instructions:

1.

w

~

Before engaging them in reading activity, you can ask them to explain the importance of becoming
a problem solver.

Tell students to go through the note in groups/pairs.

Motivate them by explaining how they can become good problem solver by reading this text.
Tell them to underline the parts which they feel important and which they find difficult to
understand.

Monitor their activity and ensure that all students are engaged in the activity. Guide them to
understand the text as you feel necessary.

Tell each group to prepare a presentation on what they have understood from the text.

Facilitate a question-answer session and provide feedback after each presentation.

Complete the activity in two or three classes.

Activity-5.3.2

In this activity, students will read a note titled “Conversation Confidence: Unlocking the Power of
effective communication” and understand different concepts and criteria of effective communication.

Instructions:

1.

Ask your students about what they think are the criteria for effective communication; why
effective communication is important etc. You can give them some engaging examples that
demonstrate the importance of effective communication.

Then tell them to go through the note in groups/pairs.

Tell them to underline the parts which they feel important and which they find difficult to
understand.

Monitor their activity and ensure that all students are engaged in the activity. Guide them to
understand the text as you feel necessary.

After they finish reading the note, tell them to do the matching activity as instructed in the
textbook.

After completing the task, tell each group to share their copy/textbook with the other groups to
practise peer review.

You should also check their works and provide corrective feedback.

Complete the activity in two classes.
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Answer key for TG: 1+e, 2+h, 3+i, 4+g, 5+b, 6+f, 7+a, 8+d, 9+c

Activity-5.3.2.1

Through this activity, students will further strengthen their understanding of the note by finding answers
to some questions.

Instructions:

o0k wbhE

7.
8.
9.

Tell students to go through the text given in 5.3.2 again in groups/pairs.

Tell them to read the questions given below and find their answers within the text.

Help them to understand the questions if necessary.

Encourage them to discuss the answers with their group members.

Tell all students to write down the answers in their individual copies.

Monitor their group discussion and writing activities. Ensure that all students are participating in
the activities.

Tell at least one student from each group to present their answers in front of the class.

Tell each group to share their copy/textbook with the other groups to practise peer review.
Provide corrective feedback.

10. Complete the activity in two classes.

Activity-5.3.2.2

Through this activity, students will comprehend the steps of writing problem-solving text.

Instructions:

1.
2.

© N koW

Tell students to go through the text 5.3.2 again.

Tell them to analyse the text according to the given table. That means, students will analyse how
different parts of the text (intro, causes, solutions, summary) have been weaved into different
paragraphs of the write-up.

In the third columns, the students will write what text has been written in which paragraph briefly.
Help them to understand the task, if they face any difficulty.

Walk around the class, monitor their activity and ensure that all students are participating in it.
Tell each group to share their copy/textbook with the other groups to practise peer review.
Provide corrective feedback.

Complete the activity in one class.
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Finally, SS will demonstrate their ability to identify and write problem-solution texts following
their purposes.

Activity-5.4.1

Through this activity, students will learn practically how to write problem-solution essay.

Instructions:

1.
2.

N A

Tell students to have a brief recap of the activity 5.3.1 in groups/pairs.

Then tell them to go through the question and discuss the problem and probable solution with the
group members.

Then students, in groups/pairs, will complete each step by following the instructions. If they face
any difficulty understanding the instructions, help them as you feel necessary, however, make sure
that they are writing it on their own.

You can also help them to understand the steps as you feel necessary.

After finishing each step, tell them to join all the parts and write down the complete essay.

Tell each group to share their copy with the other groups to practise peer review.

You should also check all the copies and provide corrective feedback.

Complete the activity in one or two classes.

Activity-5.4.2

In this activity, students will write a problem-solving essay on a problem that they face in their school
following the four-step structure.

Instructions:

1.
2.
3.

7.

Tell students to go through the instructions in groups/pairs very carefully.

Tell them to go through the four-step structure of writing a problem-solution essay.

Then tell each group to think about the waste management/recycling problem of the school. Tell
each group to think about different solutions to the problem.

Then tell each group to write the essay following the four-step structure.

Tell each group to prepare a presentation on their essay and present it in front of the class. Tell
them to highlight the problem and their proposed solution.

You can tell students to write their proposed solutions and the problems on poster-papers, make a
collage and attach it to the appropriate place as a wall magazine.

Facilitate a question-answer session after each presentation and provide corrective feedback.

Complete the activity in two-three classes.
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Grade Eight

List of stated competencies and performance indicators

1. Ability to paraphrase and summarize a conversation/text.

02.08.01.01- SS outline various strategies to paraphrase texts.

Confirmatory Exploratory Self-explanatory
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SS outline strategies to
paraphrase texts

SS outline and explain some of
the strategies to paraphrase texts

02.08.01.02- SS outline various strategies to summarise texts.

Confirmatory

SS outline strategies to
summarise texts

Exploratory

SS outline and explain some of
the strategies to summarise texts

02.08.01.03- SS demonstrate the of use strategies to paraphrase texts.

Confirmatory

SS paraphrase texts using only
one strategy.

Using the strategies, students,
guided by the teacher and/or
peers, paraphrase texts

Exploratory

SS paraphrase texts using two
strategies

Using the strategies, students,
with limited guidance,
paraphrase texts

SS outline and explain all the
strategies to paraphrase texts

Self-explanatory

SS outline and explain all the
strategies to summarise texts

Self-explanatory

SS paraphrase texts using all the
strategies

Using the strategies, students,
without any guidance,
paraphrase texts

02.08.01.04- SS demonstrate the use of strategies to write a summary of texts.

Confirmatory

SS summarise texts in their own
words

Using the strategies, students,
guided by the teacher and/or
peers, summarise texts

Exploratory

SS summarise texts in their own
words that include the main
ideas of the text but fail to
include other requirements (such
as introductory statements and
the use of cohesive devices)

Using the strategies, students,
with limited guidance,
summarise texts

2. Ability to identify and use cohesive devices in oral/written text.

Self-explanatory

SS summaries texts in their own
words that include introductory
statements, all the main ideas

and the use of cohesive devices

Using the strategies, students,
without any guidance,
summarise texts

02.08.02.01- SS identify various cohesive devices/connectors in the text.
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Confirmatory

Students, guided by the teacher
and/or peers, identify cohesive

devices/connectors in the text

Exploratory

Students, with limited
guidance, identify cohesive
devices/connectors in the text

Self-explanatory

Students, without any
guidance, identify cohesive
devices/connectors in the text

02.08.02.02- SS analyse the purposes of various cohesive devices/connectors.

Confirmatory

Students, guided by the teacher

and/or peers, analyse the
purposes of cohesive
devices/connectors in the text

Exploratory

Students, with limited
guidance, analyse the purposes
of cohesive devices/connectors
in the text

Self-explanatory

Students, without any
guidance, analyse the purposes
of cohesive devices/connectors
in the text

02.08.02.03- SS demonstrate the use of various cohesive devices/connectors following their purposes.

Confirmatory

Students, guided by the teacher

and/or peers, demonstrate the
use of cohesive
devices/connectors following
their purposes

Exploratory

Students, with limited
guidance, demonstrate the use
of cohesive devices/connectors
following their purposes

3. Ability to explore basic features in different genres of texts.

Self-explanatory

Students, without any
guidance, demonstrate the use
of cohesive devices/connectors
following their purposes

02.08.03.01- Students analyse the determining characteristics of different genres of texts.

Confirmatory

Students, guided by the teacher

and/or peers, analyse the
determining characteristics of
different genres of texts

Exploratory

Students, with limited
guidance, analyse the
determining characteristics of
different genres of texts

Self-explanatory

Students, without any
guidance, analyse the
determining characteristics of
different genres of texts

02.08.03.02- Students compare and contrast the characteristics of different genres of texts.
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Confirmatory

Students, guided by the teacher
and/or peers, provide point-by-
point similarities and differences
between the characteristics of
different genres of texts

Exploratory

Students, with limited
guidance, provide point-by-
point similarities and differences
between the characteristics of
different genres of texts

Self-explanatory

Students, without any
guidance, provide point-by-
point similarities and differences
between the characteristics of
different genres of texts

02.08.03.03- Following the characteristics of different genres according to their required purposes SS produce texts.

Confirmatory

Students produce texts without
following all the required
characteristics of a genre of
text

Exploratory

Students produce texts that
include the required
characteristics of a genre of text
but without articulating their
specific points of view

Self-explanatory

Students produce texts that
include the required
characteristics of a genre of text,
and their specific points of view

4. Ability to recognize linguistic norms in relation to power relations and hierarchy in a particular cultural context.

02.08.04.01- Students analyse the use of various language features representing the power hierarchy in a particular

context.

Confirmatory

Students, guided by the teacher
and/or peers, analyse language
features representing the power
hierarchy in a particular context

Exploratory

Students, with limited
guidance, analyse language
features representing the power
hierarchy in a particular context

Self-explanatory

Students, without any
guidance, analyse language
features representing the power
hierarchy in a particular context

02.08.04.02 - Students demonstrate the use of various strategies to neutralise the power hierarchy during conversations in

a particular context.

Confirmatory

Students, guided by the teacher
and/or peers, demonstrate the

Exploratory

Students, with limited
guidance, demonstrate the use
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guidance, demonstrate the use



use of strategies to neutralise the  of strategies to neutralise the of strategies to neutralise the
power hierarchy in a power hierarchy in a power hierarchy in a
conversation conversation conversation

5. Ability to appreciate the use of stylistics and ornamentation (imagery, simile, metaphor, etc.) in a literary text.

02.08.05.01 —Following the literary features SS produce texts.

Confirmatory Exploratory Self-explanatory
Students produce texts without  Students produce texts with Students produce texts
following the required literary  some of the required literary following the required literary
features for a text features for a text features for a text

02.08.05.02 — SS express their feelings and opinions about the literary texts.

Confirmatory Exploratory Self-explanatory

Students, guided by the teacher Students, with limited Students, without any

and/or peers, generate ideasto  guidance, their feelings and guidance, their feelings and

express their feelings and opinions about the literary text opinions about the literary text

opinions about a literary text

Students generate ideas to Students generate ideas to Students generate ideas to

express their feelings and express their feelings and express their feelings and

opinions about a literary text opinions about a literary text opinions about a literary text
but without articulating their  with their specific points of
specific points of view view

02.08.05.03- Students identify various stylistic features in literary texts.

Confirmatory Exploratory Self-explanatory
Students, guided by the teacher Students, with limited Students, without any
and/or peers, identify stylistic ~ guidance, identify stylistic guidance, identify stylistic
features in a literary text features in a literary text features in a literary text

02.08.05.04- Students analyse the purpose of stylistic features used in literary texts.
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Confirmatory Exploratory Self-explanatory

Students, guided by the teacher Students, with limited Students, without any

and/or peers, analyse the guidance, analyse the purpose guidance, analyse the purpose
purpose of stylistic features used  of stylistic features used in of stylistic features used in

in literary texts literary texts literary texts

02.08.05.05- Students express their feelings about the use of various stylistic features in literary texts.

Confirmatory Exploratory Self-explanatory
Students, guided by the teacher Students, with limited Students, without any
and/or peers, express their guidance, express their feelings  guidance, express their feelings
feelings regarding the use of regarding the use of stylistic regarding the use of stylistic
stylistic features in a literary text features in a literary text features in a literary text
Students express their feelings Students express their feelings Students express their feelings
regarding the use of stylistic regarding the use of stylistic regarding the use of stylistic
features in a literary text features in a literary text but features in a literary text with

without articulating their their specific points of view

specific points of view

02.08.05.06- Using various stylistic features students express their feelings.

Confirmatory Exploratory Self-explanatory
Students, guided by the teacher Students, with limited Students, without any
and/or peers, generate ideasto  guidance, generate ideas to guidance, generate ideas to
determine the stylistic features determine the stylistic features determine the stylistic features
to express their feelings to express their feelings to express their feelings
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Grade Nine

1. Ability to distinguish between facts and opinions in a given text.

02.09.01.01- SS outline strategies to extract facts in a text.

Confirmatory Exploratory Self-explanatory
SS outline strategies to extract SS outline and explain some of ~ SS outline and explain all the
facts in a text the strategies to extract facts ina  strategies to extract facts in a
text text

02.09.01.02- SS outline strategies to extract the writer’s opinions in a text.

Confirmatory Exploratory Self-explanatory
SS outline strategies to extract SS outline and explain some of  SS outline and explain all the
the writer’s opinions in a text. the strategies to extract the strategies to extract the writer’s
writer’s opinions a text opinions in a text

02.09.01.03- SS distinguish facts and writer’s opinions in a text.

Confirmatory Exploratory Self-explanatory
Students, guided by the teacher Students, with limited Students, without any
and/or peers, distinguish facts  guidance, distinguish factsand  guidance, distinguish facts and
and opinions in a text opinions in a text opinions in a text

02.09.01.04- SS evaluate the writer’s opinion regarding the topic.

Confirmatory Exploratory Self-explanatory
Students, guided by the teacher Students, with limited Students, without any
and/or peers, evaluate the guidance, evaluate the writer’s  guidance, evaluate the writer’s
writer’s opinion regarding the opinion regarding the topic opinion regarding the topic

topic
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2. Ability to devise tonality to maintain clarity of expression.

02.09.02.01- SS identify various tonality devices in a text.

Confirmatory Exploratory

Students, with limited
guidance, identify various
tonality devices in a text

Students, guided by the teacher
and/or peers, identify various
tonality devices in a text

02.09.02.02— SS analyse purposes of tonality devices in a text.

Confirmatory Exploratory

Students, guided by the teacher
and/or peers, analyse the
purposes of tonality devices in a
text

Students, with limited
guidance, analyse the purposes
of tonality devices in a text

02.09.02.03— SS explain the mood of the text.

Confirmatory Exploratory

Students, with limited
guidance, make an idea
regarding the mood of the text

Students, guided by the teacher
and/or peers, make an idea
regarding the mood of the text

Self-explanatory

Students, without any
guidance, identify various
tonality devices in a text

Self-explanatory

Students, without any
guidance, analyse the purposes
of tonality devices in a text

Self-explanatory

Students, without any
guidance, make an idea
regarding the mood of the text

02.09.02.04— SS demonstrate the use of various tonality devices to express their thoughts and ideas.

Confirmatory Exploratory

Students, with limited
guidance, demonstrate the use
of various tonality devices to
express their thoughts and ideas

Students, guided by the teacher
and/or peers, demonstrate the
use of various tonality devices
to express their thoughts and
ideas
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Self-explanatory

Students, without any
guidance, demonstrate the use
of various tonality devices to
express their thoughts and ideas



3. Ability to identify structures and organizations of different genres.

02.09.03.01- SS outline the structural and organizational features of the text.

Confirmatory Exploratory Self-explanatory
Students, guided by the teacher Students, with limited Students, without any
and/or peers, outline the guidance, outline the structural ~ guidance, outline the structural
structural and organizational and organizational features of a  and organizational features of a
features of a text text text

02.09.03.02— SS analyse the purposes of various genres of texts.

Confirmatory Exploratory Self-explanatory
Students, guided by the teacher Students, with limited Students, without any
and/or peers, analyse the guidance, analyse the purposes  guidance, analyse the purposes
purposes of various genres of of analyse the purposes of of analyse the purposes of
texts various genres of texts various genres of texts

02.09.03.03— SS compare and contrast the structural features of different genres of texts.

Confirmatory Exploratory Self-explanatory
Students, guided by the teacher Students, with limited Students, without any
and/or peers, provide point-by-  guidance, provide point-by- guidance, provide point-by-

point similarities and differences point similarities and differences point similarities and differences
between the structural features between the structural features between the structural features
of different genres of texts of different genres of texts of different genres of texts

02.09.03.04— Following the structural and organizational features SS produce different genres of texts.

Confirmatory Exploratory Self-explanatory
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Students produce texts without
following the required
structural and organizational
features of different genres of
texts

Students produce texts with
some of the required
structural and organizational
features of different genres of
texts

Students produce texts
following the required
structural and organizational
features of different genres of
texts

4. Ability to critically analyze and evaluate linguistic norms in accordance with power relations in a
particular cultural context.

02.09.04.01- Students outline various language features representing the power hierarchy in a particular context.

Confirmatory

Students, guided by the teacher
and/or peers, outline language
features representing the power
hierarchy

Exploratory

Students, with limited
guidance, outline language
features representing the power
hierarchy

Self-explanatory

Students, without any
guidance, outline language
features representing the power
hierarchy

02.09.04.02- Students analyse the use of various language features representing the power hierarchy in a particular cultural

context.

Confirmatory

Students, guided by the teacher
and/or peers, analyse language
features representing the power
hierarchy in a particular context

Exploratory

Students, with limited
guidance, analyse language
features representing the power
hierarchy in a particular context

Self-explanatory

Students, without any
guidance, analyse language
features representing the power
hierarchy in a particular context

02.09.04.03 - Students demonstrate the use of various strategies to neutralise the power hierarchy during conversations in a

particular context.

Confirmatory

Students, guided by the teacher
and/or peers, demonstrate the
use of strategies to neutralise the
power hierarchy in a
conversation

Exploratory

Students, with limited
guidance, demonstrate the use
of strategies to neutralise the
power hierarchy in a
conversation
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Students, without any
guidance, demonstrate the use
of strategies to neutralise the
power hierarchy in a
conversation



5. Ability to appreciate aesthetics in English literary text and to internalize aesthetic value in one’s own
articulation.

02.09.05.01 - Following the literary features SS produce texts.

Confirmatory Exploratory Self-explanatory
Students produce texts without  Students produce texts with Students produce texts
following the required literary  some of the required literary following the required literary
features for a text features for a text features for a text

02.09.05.02 — SS express their feelings and opinions about the literary texts.

Confirmatory Exploratory Self-explanatory

Students, guided by the teacher Students, with limited Students, without any

and/or peers, generate ideasto  guidance, their feelings and guidance, their feelings and

express their feelings and opinions about the literary text opinions about the literary text

opinions about a literary text

Students generate ideas to Students generate ideas to Students generate ideas to

express their feelings and express their feelings and express their feelings and

opinions about a literary text opinions about a literary text opinions about a literary text
but without articulating their ~ with their specific points of
specific points of view view

02.09.05.03 - Students identify various stylistic features in literary texts.

Confirmatory Exploratory Self-explanatory
Students, guided by the teacher Students, with limited Students, without any
and/or peers, identify stylistic ~ guidance, identify stylistic guidance, identify stylistic
features in a literary text features in a literary text features in a literary text

02.09.05.04- Students analyse the purpose of stylistic features used in literary texts.
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Confirmatory Exploratory Self-explanatory

Students, guided by the teacher Students, with limited Students, without any

and/or peers, analyse the guidance, analyse the purpose guidance, analyse the purpose
purpose of stylistic features used  of stylistic features used in of stylistic features used in

in literary texts literary texts literary texts

02.09.05.05- Students express their feelings about the use of various stylistic features in literary texts.

Confirmatory Exploratory Self-explanatory
Students, guided by the teacher Students, with limited Students, without any
and/or peers, express their guidance, express their feelings  guidance, express their feelings
feelings regarding the use of regarding the use of stylistic regarding the use of stylistic
stylistic features in a literary text features in a literary text features in a literary text
Students express their feelings Students express their feelings Students express their feelings
regarding the use of stylistic regarding the use of stylistic regarding the use of stylistic
features in a literary text features in a literary text but features in a literary text with

without articulating their their specific points of view

specific points of view

02.09.05.06- Using various stylistic features students express their feelings.

Confirmatory Exploratory Self-explanatory
Students, guided by the teacher Students, with limited Students, without any
and/or peers, generate ideasto  guidance, generate ideas to guidance, generate ideas to
determine the stylistic features determine the stylistic features determine the stylistic features
to express their feelings to express their feelings to express their feelings
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A Sample class (by the Trainer)

Book: English (Grade Eight)

Experience Number: Four

Experience Name: Paraphrasing and Rephrasing
Class Duration: 11.30 am to 1 pm (1 and half hour)

Objective: Before starting the lesson, the trainer (teacher) will illustrate the purpose of this demonstration, that
is, in this session the trainers will be exposed to a simulated class following the four stages of experiential learning
pedagogy and the TG (Teachers’ Guide) so that trainee teachers will have firsthand knowledge of how experiential
learning theory works in teaching-learning.

Preparation of the Trainer:

The trainer must ensure that PPT slides and/or adequate handouts (photocopies of “Paraphrasing and
Rephrasing” content and TG part, rubrics) are ready at least a day before the session. S/he should ensure that
digital media are in working condition and must not leave anything for the last minute.

The trainer should also calculate the time required for each of the activities to be done during the session. S/he
will visualize all the activities the trainees will go through. This will help him/her to prepare well.

After finishing the demonstration class, the trainer (teacher) will ask some questions to the trainee teachers and
provide feedback on their responses. The tentative questions will be —

e What are the interesting things you see in this class?
e Can you identify the different stages of the experiential learning cycle in this lesson?
e Can you identify the scope of assessment strategies in this teaching?

e Do you have any suggestions to make the class better?

Teaching Plan of the Demonstration Class

Stage Teacher’s Activity Student’s Resource | Stage of the Time
Activity Material and | Experiential
teaching aids | Learning Cycle

The teacher will -
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The students
will -

Greetings 1. greet the students | 1. greet the 3 mins
and ask how they teacher and
are. express how
they are
feeling.
Lesson Introduction | 1. draw students’ 1. discuss in PPT 15 mins
(Optional) attention to the PPT | pairs/groups Slide/Poster /
P slides/Poster on and share their | Board and
thoughts with marker
My vocabulary the class.

development record:

January 2023- 150
words

June 2023- 200
words

September 2023-
230 words

and ask them to
discuss in
pairs/groups - ‘How
many ways can you
present the
information?’ Later,
s/he elicits answers
from 2/3 groups.

2. then declare the
name of the
experience saying
“Today we will
learn how to express
our thoughts in
different ways and
today's lesson is-
‘Paraphrasing and
Rephrasing’. Later,
s/he will write the
name of the

2. 0pen on page
46.

3. guess the
meanings and
share their
responses with
the whole class.
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experience on the
board and ask the
students to open on
page- 46.

3.then ask the
students to guess the
meaning of the
words
“Paraphrasing” and
“Rephrasing” and
elicit answers from
3/4 students.

Activity 4.1.1

See the graph and
read the text given
below. Then, in pairs/
groups,

discuss the main
ideas of these texts.
Later, share your
thoughts with

the class.

1. ask the students
to read the
instructions
carefully and check
on their
understanding both
in English and
Bangla asking 2/3
students from the
whole class.

2. engage the
students in small
groups/pairs and tell
them to see the
graph and read the
given text in
Activity 4.1.1. Tell
the students to take
help from the given
table of word
meanings if they
need to understand
the text better.

3. ask the students
to discuss the main
ideas of these two
texts in the same
group. While the
students will

1. read the
instructions
attentively and
share their
understanding
with the class.

2. see the graph
and read the
text carefully.
They will take
the help of the
word meanings
from the table
and the teacher
to understand
the text better.

3. discuss the
main ideas of
the two texts in

the same group.

If necessary,
take the
teachers’ help.

The textbook/
Board and
marker

Stage 1- Concrete
Experience

20

minutes
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discuss, the teacher
will walk around the
class and monitor.
The teacher will
offer the necessary
help to decide on

4. share their
responses with

the main ideas of the class.
the text.
4. Finally, ask two
or three pairs/
groups to share their
thoughts with the
class.
Activity 1. tell the students to | 1. practice The textbook | Stage 2 - 15
ask and answer the | asking and Reflective minutes
4.2.1 Ask and L ge .
. questions in answering Observation
answer questions in . .o
. pairs/groups. S/he questions in
pairs/groups . . .
will monitor and pairs/groups.
help students to
understand the
questions and stay
focused on the
questions during the
discussion. 2 one from
2. invite each group | each group will
member to present | Write an answer
one question answer | On the board.
in front of the class.
Tell other groups to
add if there is
anything new.
4.3.1 1. tell the students to | 1. read the note | The textbook/ | Stage 3- 20
. go through the note | in Activity PPT slides/ minutes
Read a note on “The on “The techniques | 4.3.1 on “The Poster Paper SR

Techniques of
Paraphrasing a

Text’

of paraphrasing a
text” individually
and discuss their
learning in
pairs/groups.
Monitor and check
students’

techniques of
paraphrasing a
text”
individually
and discuss
their learning in
pairs/groups. In

Conceptualization
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understanding and
help if necessary.
Tell each group to
come up with
different examples
in their presentation
on ‘The techniques
of paraphrasing a
text’. Tell the
students not to use
the examples in the
book.

2. then, ask 3/4
groups to share their
learning in front of
the class. Inspire
other groups to ask
related questions.
Provide feedback
and additional
explanations as
necessary. Finally,
appreciate students’
efforts.

the group
presentation,
they will use
their own
examples to
describe their
learning.

2. share their
learning on
paraphrasing a
text with an
example. Then,
they will
address the
queries of the
students and
finally,
appreciate
everyone’s
support.

4.3.3and 4.3.4

Read a conversation
and paraphrase it

1. tell the students to
go through the
conversation
individually and
discuss the
meanings of the
words in
pairs/groups. Then,
tell the students to
write the meanings
of the words in the
grid/exercise book
using different
reading skills.
Encourage the
students to write as
many synonyms as
they can. Monitor

1. go through
the
conversation
individually
and discuss the
meanings of the
words and then
write the
meanings of the
words in the
grid/ exercise
book. Take the
help of the
teacher where
necessary.

The textbook/
Board,
marker/chalk/
Extra page

Check
students’
learning on
the new
words

Stage 3- Abstract
Conceptualization

25
minutes
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and offer help if any
group needs it.

2. elicit the
meanings of the
words from the
whole class. Ensure
that the students
have understood the
conversation.

3. tell the students to
go through the steps
to paraphrase the
conversation. Ask
them to use their
exercise books/extra
pages to paraphrase
the conversation
applying all the five
steps given in the
activity. While the
students are
working, walk
around the class and
help them to
complete the
activity.

4. tell the groups to
share their copies
with another group
and give written
feedback.

5. invite every
group to present
their paraphrase in
front of the class
and ask other groups
to give their
feedback.

6. Finally, conclude
the presentation
with the corrective
feedback and

2. tell the
meaning of the
words that are
asked.

3. go through
the steps to
paraphrase the
conversation.
They will
paraphrase the
conversation
applying all the
five steps given
in the activity
and write on
their exercise
books or extra
pages/ sheets.

4. share their
copies with
another group
and give
written
feedback.

5. every group
will present
their
paraphrase in
front of the
class and listen
to the feedback
from other
groups. Finally,
give thanks to
everyone.
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appreciate 6. listen to the
everyone’s teacher.
participation.
44.1 1. tell students to 1. look at the The textbook/ | Stage 4- Active 20
Discuss information look at the graph in | graph and Board, experimentation | minutes
Activity 4.4.1 and discuss the marker/chalk/
on a graph and discuss the information PPT slides
describe it information that they have got
they have got from | from the graph

as a text. Finally,
paraphrase the text
and present it in front
of the

class.

the graph in
pairs/groups.

2. now ask them to
write the
information as a
text. Walk around
the class and
monitor their
writing activity.
Help them if they
need it. Make sure
that all students are
participating in the
activity.

3. here tell the
students to
paraphrase the text
that they have just
written following
the five steps of
paraphrasing
individually. Then
ask the students to
write all the five
steps of writing a
paraphrase. Walk
around the class,
check their copies
and make corrective
feedback.
Remember, the

in pairs/groups.

2. write all the
information
they have got
from the graph
as a text. Take
the help of the
teacher if they
need it.

3. paraphrase
the text that
they have just
written
following the
five steps of
paraphrasing
individually.
They will write
the five steps to
paraphrase the
text in their
copies. Take
the help of the
teacher if
necessary.
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teacher won’t tell
the students the
answer, just support
them to complete
the work.

4. ask the students
to submit the final
copy of the
paraphrase. Assess
the students using
the copies and keep
them as a record.

4. submit the
final copy of
the paraphrase

for assessment.

Closing

1. close the
demonstration class
by saying- ‘Dear
students, | believe,
from today’s class,
you have learned
how to paraphrase a
text following the
five steps of
paraphrasing a text.
Now, it’s time to
say goodbye. Hope
to see you in the
next class. Have a
great time and take
care.

1. say goodbye
to the teacher.

2
minutes
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Sample
1t Summative Assessment Guideline for Grade VII

Students will write a comparative analysis of the experience/unit 1 of their English and Science textbooks and their
key learning from these activities. In doing so -

Firstly, in practice sessions 1 and 2, students in the group will study and analyse the experience/unit 1 of their English and
Science textbooks. During the activity, students will write down the similarities and differences between the experience/unit
1 of their English and Science textbooks.

Instruction for the teachers:(The focus of these activities is to assess the Pl 7.3.1 and 7.3.2)

1) Divide the class into some groups and name each group as Group 1 or Group 2. Each group should be of 4 to
6 students depending on the class size.

2) Instruct each group to read carefully first the experience/unit 1 of their English textbook, then the
experience/unit 1 of their Science textbook.

3) Now tell them to make a list of the similarities and differences between the two units/experiences. Make sure
that all students participate in this activity.

4) Help students to find out the similarities and differences between these two experiences/units. For example,
students can compare the illustrations, contents, interesting tasks and activities, language, length of the units,
information, ande type of tasks of these experiences.

5) Later, invite the groups to share their list with the class.

6) During these activities, assess the P1 7.3.1 and 7.3.2 following the checklists.

**Here are the checklists for Pls 7.3.1 and 7.3.2.

Level of Performance Indicator Activities to be observed

Performance
Indicator (PI) 0O O A

7.3.1Students Students practice one | Students practice any | Students practice all The teacher/peer/both
practice of the democratic two of the democratic | the democratic skills | observe  the  students’
democratic skills skills practice of democratic
skills in skills (e.g., students’ ability
different to listen to  others
situations attentively, respect others’
— _ opinions and  respond

Specific performance to determine the level of PI logically) during a

Students demonstrate
either one of the
skills i.e., listening to

Students demonstrate
either two of the
skills i.e., listening to

Students demonstrate
their skills of listening
to others attentively

classroom discussion.
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others attentively or
respecting others’
opinions or
responding logically
during the classroom
discussion.

others attentively
and/or respecting
others’ opinions
and/or responding
logically during the
classroom discussion.

and respecting others’
opinions and
responding logically
during the classroom
discussion almost
fully.

7.3.2 Students
encourage a
democratic
attitude in
different
situations

Students demonstrate
their attitude or
mindset to encourage
their peers to any one
part of the democratic
practices.

Students demonstrate
their attitude or
mindset to encourage
their peers to any two
parts of the
democratic practices.

Students demonstrate
their attitude or
mindset to encourage
their peers to all parts
of the democratic
practices.

Specific perf

ormance to determine the level of Pl

Students demonstrate
their attitude or
mindset to encourage
their peers to either
one part of the
democratic practices
(i.e., creating scopes
for others to talk or
encouraging others to
listen attentively or
encouraging others to
respect others’
opinions or respond
logically) during the
classroom discussion.

Students demonstrate
their attitude or
mindset to encourage
their peers to either
any two parts of the
democratic practices
(i.e., creating scopes
for others to talk or
encouraging others to
listen attentively or
encouraging others to
respect others’
opinions or respond
logically) during the
classroom discussion.

Students demonstrate
their attitude or
mindset to encourage
their peers to either
any three parts or
more of the
democratic practices
(i.e. creating scopes
for others to talk or
encouraging others to
listen attentively or
encouraging others to
respect others’
opinions or respond
logically) during the
classroom discussion.

The teacher/peer/both
observe the learners to see
whether  the  learners
encourage their peers to
participate in democratic
practices (i.e., creating
scopes for others to talk or
encouraging others to listen

attentively and/or
encouraging  others to
respect others’ opinions
and/or respond logically)
during  the  classroom
discussion.
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